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￭ Abstract ￭
This

study explored how global

citizenship as

an overarching aim of

social

studies can be realized and meaningfully delivered to students in a high school
social

studies

teacher,

Julia,

classroom.
this

Using

study

a

case

focused

on

study
her

of

an

exemplary

curricular

meaning

social

studies

making

and

pedagogical decision making as ways to promote global citizenship in a 9th grade
social

studies

demonstrate
advocated

classroom

in

the

that

Julia's

curricular

world

justice

and

United

States.

decisions

governance

and

and

The

findings

pedagogical

cosmopolitan

of

this

practices

notions

of

study
largely
global

citizenship, and emphasized a cooperative nature and dialogic understanding of
the world. Specific pedagogical approaches Julia used are as follows: (1) global
history and culture as interpretation and analysis, (2) from local to global,
(3) cultural diversity, tolerance, and respect, (4) stay tuned for current events,
and (5) visual texts. in-class activity, primary sources, student work sample, and
homework/assignment

guidelines

are

presented

as

examples

of

her

actual

teaching practices. This study, based upon a real-world classroom observation and
interview data, seeks to provide implications for global citizenship education in
Korea that goes beyond the narrowly defined nationalist and overly competitive
neoliberal discourses and pursues more cooperative and justice-oriented visions of
the world, and to contribute to the generation of more classroom-based empirical
studies that would move the field forward.
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I. Introduction
The

second

United

Nations

citizenship education was
General

Ban

Ki-moon

Academic

Impact

hosted in Seoul

emphasized

the

(UNAI)

on 20

urgent

Forum

May 2015.

need

of

under

the

theme

of

global

During the forum UN Secretary

fostering

global

citizenship

of

young

generation in ways to find sustainable solutions to complex, accumulated issues around the world
(UNESCO, 2015). Delegates from the U.S. and Korea unanimously called for the need of educating
for global citizenship and competence as a significant task of our time in which the contradictions
and ambiguities embedded in globalization are evident, and called for full attention and action of
education sectors.
In the theories and practices of social studies education whose goal is “to help young people
make informed and reasoned decisions for the public good as citizens of a culturally diverse,
democratic society in an interdependent world” (National Council for the Social Studies, 2010, p.
3), global citizenship has long been a worthy goal. For the past several decades social studies
scholars and teachers have raised a wide range of questions regarding teaching and learning global
citizenship from what it means to be a global citizen to how schools should respond to the
recurrent changes of globalization (Choi, 2014).
One of

the most

widely investigated,

citizenship education is
pedagogical

gatekeeprs

international

and at

the same

time

emphasized aspects

of

global

the knowledgeable and responsible role of teachers as curricular and
in

experiences,

K-12

classroom.

engagement

with

Empirical
global

studies

pedagogy,

indicate

that

willingness

teachers’

to

previous

incorporate

global

perspectives into the already-packed curriculum, and expertise in the social studies contents, were
highly

influential

mentioned

in

to

the

classroom

quality

of

(Gaudelli,

education
2003;

for

global

Merryfield,

1998;

citizenship,
Zong,

or

Wilson,

its
&

chance

of

being

Quashiga,

2008).

Although existing literature in Korea have largely advocated the importance of global citizenship
in social studies education and generated an abundance of theoretical discourses in the area, few
empirical research was conducted to examine in what ways the noble aim of global citizenship
education can be implemented in the realities of classrooms and what significant roles teachers
(should) play..
This study explored how the aims of global citizenship education could be implemented in a
high school social studies classroom.

Using a case study of an exemplary U.S.

social studies

teacher, Julia, this study focused on her curricular meaning making and pedagogical decision
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making while teaching global citizenship in a 9th grade social studies classroom. This study based
upon the real-world data, seeks to provide implications for global citizenship education in Korea
and to contribute to the generation of more classroom-based empirical studies that would move
the field forward.

II. Conceptual Underpinning and Literature Review
The word global seems to be adopted as a reification of all-around concepts about interwoven
existence and interdependent phenomena, across time and space (Park, 2013). Accordingly the term
global citizenship and global education have become a fashionable lexicon in the field of education
given the substantial growth of transnational migrants and the ever increasingly interconnected
global communities. In the scholarly circle of social studies education, this obligation has appeared
as common sense. One of the primary goals of Korean national social studies curriculum revised
in 2009 is “educating global citizens who possess core competencies for the future and characters
for the knowledge-based society” (Ministry of Education, Science and Technology, 2011)
Meanwhile

the

concept

global

citizenship

has

been

discussed,

interpreted,

and

accepted

in

complex, often ambivalent ways. Gaudelli (2009) conceptualized global citizenship in five different
dimensions: Neoliberal, National, Marxist, World Justice and Governance, and Cosmopolitan. As
Figure 1 describes, the five approaches were characterized by how each addresses the following
questions: To what degree visions of global citizenship are embodied in institutions and processes,
and to what degree citizenship is competitive or cooperative. National and neoliberal concepts
share a range of commonalities; nationalist discourses place great importance to the inviolable
sovereignty of nation states and their governance power while neoliberal approach pays attention
to their survival in a global economy. Marxist views pay attention to the global phenomena of
oppression, exploitation, and dehumanization caused by the power structure of capital as universal
characteristics
emphasis

on

of

modernity.

cooperative

World

global

justice

orders,

and

governance

namely

human

and
rights,

cosmopolitanism
civic

activities,

put

heavy

ecological

perspectives, and so on. While world justice adopts a legal framework of international law and
order, cosmopolitans tend to think of global citizenship identity in a more dialogic, emergent
manner through non-governmental organizations.
Despite numerous calls for global citizenship education from diverse sectors of education and
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society at large, neolibal and nationalist discourses have largely dominated school curriculum that
has been taught and perceived as official knowledge (Merryfield,

2012;

Subedi,

2010).

Critical

global educators problematized such narrowly-defined global citizenship that focuses on molding
a national identity and preparing young generation to compete in a global marketplace while
ignoring moral values and respect for human dignity and equity (Subreenduth, 2010).
Social studies curriculum, in particular, has long been criticized for its imperial, Eurocentric
focus and stereotyped understandings of the world that marginalize the stories and voices of
people in and from ”the other” sides of the world (Choi & Wegner, 2015; Ukpokodu, 2010). Myer
(2006)

noted

U.S.

social

studies

curriculum standards

superficially

address

globalization

as

a

curricular goal without depth and complexity, or, as a topic, it is rarely discussed by teachers and
students in the classroom. In South Korea, one of few countries that adopt the most expansive and
encompassing version of global citizenship (Gaudelli, 2009), overemphasis on national ideals is
pervasive in its national curriculum standards.

[Figure 1] Heuristics of Global Citizenship by Gaudelli (2009, p. 70)

Mindful of the reality, critical scholarship on global citizenship has widely advocated world
justice and cosmopolitan discourses of global citizenship education with postocolonial perspectives
and anti-imperial worldviews in school curriculum (Asher,

2010).

Noddings (2013)

stated that

education should be extended beyond the confines of narrow nationalism, and thus scholars and
practitioners should reflect seriously about how to teach for global democracy. Thus, social studies

Teaching Global Citizenship in Social Studies / Yoonjung Choi 673

teachers are faced with a significant responsibility to critically (re)conceptualize knowledge about
the world, and to (re)imagine the social studies curriculum and pedagogy (Choi & Wegner, 2015)
As Korean society has been in transition toward a multicultural society and public discourses
on global education have been increasing, there has been a growing awareness and advocacy of
global citizenship education amongst Korean scholars and policy makers for the recent decades.
From

textbook/curriculum

standards

analysis

to

theoretical

discussions.

global

citizenship

education has been one of the most researched topics of social studies scholarship since 2010,
which is evident in the major academic journals of the field, including Social Studies Education and

Theory and Research in Citizenship Education. Yet most published literature is largely focused on the
philosophical understandings of and policy suggestions for global citizenship and the importance
and urgency of its education into school curriculum (Kim, 2014; Na, 2010; Ok, 2014). Few empirical
research examining how global citizenship is taught in the realities of classroom, what effective
approaches are being used, and what types of institutional and professional support inservice
teachers need, has been conducted, which caused a lack of practical implications for the field. This
study, by examining an exemplary teacher who successfully infused global citizenship perspective
in her curricular and pedagogical practice, seeks to provide implications and suggestions for global
citizenship education for practice in Korean classroom.

III. Methodology
Julia (pseudonym) was a third year social studies teacher in her early thirties who had been
teaching 9th grade global studies at Newcity High School (pseudonym, hereafter NHS) in an
urban, multicultural school district in the Northeast of the U .S. She studied political science and
Asian studies during her undergraduate, and journalism and American studies for her master’s,
then achieved a social studies teaching certificate via her second master’s degree. While in college
Julia participated in an exchange student program at one of the prestigious universities in Korea,
which later became the most influential experience for her to be more openminded and interested
in global education. Found in 2002 NHS was a high performing high school in its school district,
specialized in science.

Student

demographics

of

the school

was

diverse.

enrolled in NHS, 61 percent were Asian, followed by 17 percent Black,

Among 417

students

13 percent White. A

majority of Asian and Hispanic students grew up in the first-generation immigrant families, thus
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had bilingual abilities and maintain cultural heritages of their motherland. Julia explained her
school culture as follows. “We live in a global society. In this school...it’s OK to be different...We
respect that.” She appeared happy with the culturally diverse school environment, and accordingly
satisfied with her teaching career at NHS.
Known as an exemplary social studies teacher, Julia was recruited as a participant through
community

nomination

method

of

sampling

(Ladson-Billings,

1994).

During

the

participant

recruiting process, NHS school administrators and her colleagues spoke highly of Julia as an
intelligent, competent, and passionate teacher. She was also well respected by student teachers who
conducted student-teaching under her supervision at NHS. Such community recommendation and
nomination served as strong evidences of her quality global education, and this study took a close
look at her teaching practices in classroom. The researcher previously introduced Julia's social
studies classroom as a case in a larger study on three social studies teachers of color, focusing on
her racial identity and the impact of sociocultural backgrounds on her curriculum meaning making
(Choi, 2012). In this article the researcher paid closer attention to her teaching practices with an
eye toward global citizenship education, especially if and how the ethos of cooperative global
orders and cosmopolitan ideals of global citizenship could be implemented within social studies
classroom through her curricular and pedagogical practices. The researcher reveals that there is a
overlap of description of Julia's teaching practice presented in Choi (2012) and in this current
article.
Data on Julia was collected via classroom observation, interviews, and artifacts. The author
observed her 46 minute-long 9th grade global studies class 23 times and took field note during the
Spring semester of 2011. Global studies, also called as Global History and Geography is a series
of required social studies course for 9-10th grade students in the state where NHS located in.
According to its state department of education, the course provides students with the opportunity
to explore what is happening in various regions and civilizations at a given time, and also enables
students to investigate issues and themes from multiple perspectives and make global connections
and linkages that

lead to in-depth understanding.

Formal interviews were conducted while a

number of casual conversations and informal interviews were also taken place, which all served
as important data sources. ATLAS.ti. 6.0, a computer software program designed for qualitative
research, was used to organize, categorize, sort, and analyze data. A list of codes were developed
and connected to section of data with line-by-line inductive coding (Marshall & Rossman, 2006) in
order to capture detailed aspects of Julia's daily teaching practices. Constant comparative method
(Strauss & Corbin, 1994) was used to develop patterns and themes and to reduce overlaps and
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redundancies within and between themes.

IV. Findings
1. Global History and Culture as Interpretation and Analysis
After three years of teaching at NHS, Julia figured out that her students were familiar with
“memorizing everything,

not

thinking.”

She

problematized that

her

students

used to

practice

memorization as a major method of learning in junior high school. She argued that her duty as
a teacher is to make them think why and how things happened from global perspectives because
“once they learn thinking skills, no need of memorization.”
Her semester-long global history curriculum incorporated an average of 40 pages of reading
every week, 27 reading and writing homework assignments, and two research projects. Readings
assigned to her course were from varied sources; newspaper, academic journals, books, comics,
and other sources featuring global studies contents and contemporary issues that she selected
through

her

understand

own

world

research.
history

Julia

and

expected

interpret

it

her
in

students

diverse

develop

ways

by

their

reading

own

perspectives

multiple

sources

to

and

learning how to put them together in a logical and analytic way.
Her social studies curriculum with emphasis on interpretation and analysis led her to avoid
using textbook as a single source of learning.

It’s so easy to teach out of textbook...But. it’s so boring. Sometimes textbooks are not even
completely right. I don’t think it is fair for students to just study one resource...It might be
even not only incorrect but also very biased. So, when you study U.S. history, U.S. history
textbooks...always about U.S. patriotism...how great the United States is.

Julia’s notion of “social studies without a textbook” widened the social studies contents of her
curriculum,

extended

the

narrowly

defined

national

citizenship

concept,

and

expanded

her

students’ chances to learn and access to critical literacy skills.

Ancient Rome Comic Strip/
Collage was a project designed to foster students’ critical literacy skill
on global history (See Figure 2). After studying Ancient Rome, Julia asked students to create a
historical fiction using a comic strip or collage format including the storyline based upon the real
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historical events during the time period. It appeared that students were able to complete the
project only when they would fully grasp the history of Ancient Rome, analyze it from multiple
perspectives (e.g. culture, politics, religion, and science/technology of the empire), and retell the
story drawing upon their original interpretation. Exemplary pieces Julia displayed on the bulletin
board of the school hallway indicated critical literacy skills and higher-order thinking capabilities
with creativity her students demonstrated throughout the project (See Figure 3). Julia believed that
such interdisciplinary project helps students develop critical literacy skills to conduct historical
analysis and possess historical empathy toward the people and places they are studying. It seems
clear that Julia's emphasis on analysis and interpretation supports the dialogic notion of global
citizenship that world justice and governance and cosmopolitan views highlight.

[Figure 2] Ancient Rome Comic Strip/Collage Project Description
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[Figure 3] Ancient Rome Comic Strip/Collage Project Sample

2. From Local to Global
Julia’s curriculum oriented toward the world justice and cosmopolitanism included a great deal
of hands-on, experiential learning to help students obtain deeper understandings about their local
communities and their connection to historical events. GOINGS ON ABOUT TOWN was a project
that generated a great amount of interest and participation from her students (See Figure 5). In this
project, she asked students to conduct a Culture Odyssey by having artistic experiences, trying
ethnic foods, and observing architectures influenced by global cultural inspirations, and to write
a journal “critiquing these three components with a thesis that transcends them.” Based on her
experiences, she knew that a large number of young students tended to feel afraid of breaking
their own little comfort zone. Thus she reinforced students to try “something new” and be creative.
Students brought a great amount of pictures and colorful posters for their presentations and
shared their

interesting new cultural

and

historical

experiences.

One

student

visited a

barely

known local Catholic church and discovered interesting architectural components and religious
artifacts in it. His presentation comparing the architectural and artistic characteristics of the church
with European religious arts during the Middle Age drew attention from other students and won
high praise from Julia. A number of students revealed that it was a really good opportunity for
them to get to know where they live and who they live with and excavated interesting cultural
artifacts they did not know before. Julia recognized that her students, living in a multicultural
community with working parents who do not have much time to take them out on weekends and
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breaks, need academic opportunities to explore their local town, experience its diverse cultural
aspects

which

they

have

not

tried

before,

and

build

empathetic

dispositions

toward

multiculturalism surrounding them.

[Figure 4] Goings on about Town Project Description

3. Cultural Diversity, Tolerance, and Respect
Cultural

diversity,

tolerance,

and

respect

are

major

themes

of

Julia’s

global

history

and

geography curriculum. Given the current social structure marginalizing Muslims and people from
other religions and the current social studies curriculum lacking multicultural perspectives, Julia
understood that all young students should be able to understand multicultural, interdependent/
interconnected nature of the world.
Her curriculum shed light on previously marginalized regions such as East Asia and Middle
East and investigated how our lives are interconnected with and influenced by them. Although she
could not cover every country because of time constrain, she attempted to challenge pervasive
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biases and misunderstanding toward the previously underrepresented regions and religions. In her
extensive

unit

on

Middle

East,

Julia

had

her

students

read

Koran

(An

immigrant

girl

of

Middle-Eastern descent who were able to speak Arabic lead the chant), discuss religious beliefs
and teachings in Islam and their similarities and differences from Christianity, and listen to and
compare Islam and Christian chanting.

She also emphasized advanced scientific, medical,

and

mathematical developments and inventions of Middle East (See Figure 5 for a class reading on
Muslim vs. European medical practices).

Taken from a manual on Wortcunning and star craft in early England

…

For joint pain, sing nine times this incantation and spit thy spittle on the joint: malignus onligavit;
angelus curacit; dominus salvavit. (illness has afflicted, angel has cured, god has saved.) it will soon
be well with (it)

…

…

For wars, take a mouse’s blood smear the warts therewith; they will soon depart away.

…

If the heart pain a man, let a maiden go to a spring, which runs directly eastward, and ladle up
a cup full, moving the cup with the stream, and let her on him sing over it the creed and
paternoster, and then pour it into another vessel, and then ladel up some more, and again sing
and so manage as to have three cups full; do so for nine days, soon it will be well with the man.
For heartache, if he have within a strong pain in the heart..work him a stone bath, and in it let him
eat southern radish with salt, by that may the would be healed.

…

Taken from the memoirs of a Muslim doctor in the medieval period
They brought before me a knight in whose leg an abscess had grown, and a woman afflicted
with imbecility. To the knight I applied a small poultice a Frankish (western European) physician
came to them and said “this man knows nothing about treating them” he then said to the knight
“which wouldst thou prefer, living with one leg on dying with two?!” the latter replied, “living with
one leg” the physician said “bring me a strong knight and a sharp ax.” A knight came with the ax.
And I was standing by. Then the physician laid the leg of the patient on a block of wood and bade
the knight strike his leg with the ax and chop it off at one blow. Accordingly, he struck another
blow, upon which the marrow of the leg flowed out and the patient died on the spot. He then
examined the woman and said “this is a woman in whose head there is a devil which has
possessed her. shave off her hair!” accordingly the shaved it off, and the woman began once more
to eat their ordinary diet-garlic and mustard. Her imbecility took a turn for the worse. The physician
then said “the devil has penetrated through her head.” He therefore took a razor, made a deep
cruciform (cross-shaped) inclusion on (her head), peeled off the skin at the middle of the incision
until the bone of the skull was exposed, and rubbed it with salt. The woman also expired instantly,
thereupon I asked whether my services were needed any longer, and when he replied in the
negative I returned home, having learned of their medicine what I knew not before.

[Figure 5] Muslim vs. European Medical Practices: In-class Reading

When one student in her class argued that Islam is a violent religion, the whole class had a long
discussion about why and how Islam was often perceived as a violent religion, what racial and
religious biases Americans had against Muslims, and how Americans should understand Islam
from culturally and religiously tolerant perspectives.
During a unit on Ming Dynasty of China, Julia enthusiastically argued about how rich Asian
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culture

is

and

how

Americans

need

to

understand

it

with

more

balanced

and

respectful

perspectives. She problematized a limited coverage of Asia and its contribution to the world in
social studies textbooks. In the following quote, she discussed the politics of world map, especially
the

ideology

of

top

and

center,

explaining

why

Asia

appeared

to

be

marginalized

in

the

Eurocentrism-dominant social studies curriculum:

Think about the world map. Asia seems far away. It is literally far East. America is at the
center. But when I was young, I used to see the map with Asia and China at the center. I
know Koreans learn with that kind of map as well. See, people see the world different.
Definitely, those maps are made by different perspectives. Students should know that.

Her curriculum included ample visual resources and readings regarding China and East Asia
and multiple classroom activities to explore them. How she taught these topics and in what ways
she tried to challenge Eurocentric worldviews within the unit will be discussed in the later section.

4. Stay Tuned for Current Events
As world justice and governance and cosmopolitanism put emphasis

on cooperative global

orders and collaborative solutions to issues around the world, Julia's social studies curricula and
pedagogy addressed current events across the globe on a regular basis and sought to highlight
peaceful and cooperative ways to view and tackle difficult world issues.
One day morning, a couple of students started talking about the recent devastating earthquake
and tsunami

in Japan (2011)

and New York Times

articles

dealt

with the issues.

Hoping to

continue the discussion on the event, Julia said “Did you guys see the coverage of tsunami coming
in? If you have any question or comment about current events, ask me now.” Students began to
share what they saw from the news and how disastrous it was. One student said “I was watching
half hour long coverage about tsunami. There was like cars flooding around everywhere, people
are drowning, and also houses flooding around. It was just so scary. I wasn't even able to watch
it to the end. It was just so sad.” Julia added “I mean if you watch it, it is just so horrible. People
in Hawaii got it before. California got that tsunami before. But it wasn't that hard.”
Then “Have you guys read about the nuclear leak?” one student asked. The student continued
“I was reading a newspaper about the nuclear power plant. They said it was melt down.” Another
student added “I heard like they cannot use seawater and stuff.” Then Julia answered “Well, not
yet!” and continued discussing what consequences of natural disasters like tsunami Japan was
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experiencing and how devastating they are. She explained in what ways Japan strived to cool
down the nuclear reactor and what impacts Asia-Pacific countries including U.S. might have if
Japan failed to do that. Multidisciplinary concepts such as environmental issues, global governance,
the concept of citizenship, conflict resolutions amongst nations were discussed together.
When one student jokingly commented “It is Japan's revenge for World War II [if the nuclear
plant

would melt

down and the radiation spread all

students started giggling,

over the Pacific Ocean],

and the other

Julia firmly rectified their careless comments by saying “Hey! They

[Japanese] are actually very panicking right now. They don't know what to do.” Julia emphasized
concerted efforts and peaceful resolution of global society to solve the issue.
Next

week,

Julia

prepared

a

special

theme

lesson

on

“How

do

natural

disasters

affect

economies?” The lesson as a follow-up of the last discussion on the tsunami in Japan was designed
to focus on the interconnectedness and interdependence of global society, and to build global
citizenship of students. Since the last class, Julia felt that including such a special lesson was not
a waste of time or disruption of the regular curriculum but a timely and necessary step for
students to develop a more balanced and cooperative global mindset and to be aware of up-to-date
news around the world. She started the lesson with the following questions that students were
supposed to explore during the lesson:

1. How do you think the earthquake and the tsunami affected Japanese economy?
2. How could it affect America and the global economy?

Students
hour-long

watched
discussion

a

couple

of

answering

news
the

clips

above

dealing
the

with

questions.

the

tsunami

Here

is

in

how

Japan
Julia

and
and

had

students

summarized their learning from a discussion on the second question:

∙

News Clip: Natural disasters always alter the building blocks of economic production.
Personal tragedy through injury or death decreases the size and quality of the labor force.
Damage to buildings and machinery reduces the amount of capital needed to provide
goods and services. Natural disasters often destroy property, contaminate air and water,
kill fish and wildlife, and damage other natural resources.

∙

an

Notes: 1. U.S. goods imported from Japan totaled 96 billion in 2009. Japan's largest export
to the US is cars. US manufacturers like Ford Motor and GM may get short-term benefits
from a slowdown in exports by Toyota Motor, Honda, and Nissan. 2. US goods exported
to Japan totaled 51 billion in 2009 according to the Office of the US trade representative.
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∙

Possibilities: 1. Japan may also be badly hurt as foreign investment falls on concerns about
risks. There will be a migration from Japanese equities and bonds. Some of this capital may
seek the safe haven of the US equity markets and treasuries. The value of American stocks
could actually rise for a time. This could be particularly true for shares of companies that
have powerful and direct competition in Japan. 2. They is also likely to be upward pressure
on the prices of consumer electronics in the US.

By having a conversation on the Japanese products they were familiar with or currently using,
students

seemed

to

be

deeply

engaged

in

learning

the

global

current

issue

and

constructed

in-depth understanding about the interconnectedness of global market and the chain effect of
natural disaster on the global society.

5. Visual Texts
Julia’s social studies instruction included ample primary sources and visual texts. As a practicing
painter, she had a great passion for art and in-depth knowledge backgrounds of art history, which
led her to utilize ample visual materials, including primary sources, pictures, fine arts, and movies,
in her class. Using arts, she always asked students to take time to view and analyze them with
such

guideline:

“Analyze

the

pictures.

What

assumptions

can

you

make

using

deductive

reasoning?” before giving background information about them.
For example, in her unit on Reinaissance, she used the Mona Lisa painting by the Italian artist
Leonardo da Vinci and asked students to hypothesize to what extent this art piece represents the
ethos

of

Reinaissance.

Students

characteristics of the painting,

came

up

with

multiple

observations

such as professional drawing,

regarding

a drawing of

the

unique

human body,

and

proportion with scientific measure. Then Julia asked “How do you know it has nothing to do with
religion?” and helped students compare the painting with the Medieval arts that they studied for
the past periods. Students noted that the Mona Lisa does not have a halo, rather the painting is
solely about herself unlike typical Medieval arts having angels and saints, “always with baby Jesus
and mother Mary,” like one student described.
Her students’ high interests and active participation in the visual text analysis activity were
evident in their thoughtful comments and lived discussions that followed. While studying China,
students expressed their perceptions about China as an isolated Asian country. However, a world
map made by China in 1418 (See Figure 6) that Julia introduced her students greatly changed their
misperceptions. “This is a world map created by Chinese about 100 years before Columbus. I want
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you to make four really intelligent assumptions.” Julia asked her students to analyze the map,
come up with four critical assumptions about China during the period, and write them down on
a big whiteboard in the classroom. The following answers students came up with showed their
advanced-understandings about the cultural, geographical, political, and technological aspects of
China:

(1) Being able to draw a map of

the world at

such a time means they have a lot

of

explorations around the world and are open to new cultures and ideas, also had influence
in knowledge and technology from other parts of the world.
(2) The Chinese were very good at navigation because they traveled to Antarctica, a territory
that was only later explored in the 1930s and came back to China safely.
(3) They are very advanced and knew that they world wasn’t flat.
(4) The Chinese established foreign trades and used the map to aid in their travels.

[Figure 6] Chinese world map in a book titled “1421: The Year the Chinese Discovered the World”

She asked her students to compare the map with a world map produced in 1482 by a German
cartographer (See Figure 7) and to see how Europeans and Chinese world views were similar and
different. Students found the activity thought-provoking and eye-opening in that it challenged their
Eurocentric standpoints. She explained her rationale for this activity as follows:

I asked my students to compare these two maps, figure out their characteristics, and see
the

differences

between

them.

Textbooks

always

talk

about

Europeans’

scientific
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developments and inventions. But, which looks more scientific? Chinese already had really
scientific systems, and they were knowledgeable about the world.

This statement evidently shows Julia's effort of presenting a balanced outlook of the world and
promoting cooperation- and collaboration-oriented global citizenship instead of narrowly-defined,
market competition-oriented citizenship discourses.

[Figure 7] World map produced in 1482 by German cartographer Johannes Schnitzer

V. Discussion and Implications
Julia’s curricular and pedagogical practices of teaching global citizenship in social studies were
characterized by the following five aspects: (1) global history and culture as interpretation and
analysis, (2) from local to global, (3) diversity, tolerance, and respect, (4) stay tuned for current
events, and (5) visual texts. Her curricular positioning came out of her understanding of history
as

analysis

and interpretation.

Teaching diverse learners

having multiple ethnic,

cultural,

and

linguistic backgrounds, Julia advocated global citizenship aims of social studies. Unlike typical
textbook-based social studies instruction, she utilized student-centered activities and inquiry-based
pedagogy

with

participation

ample

and

visual

required

sources

and

higher-order

multiple

thinking.

texts

Visual

which
texts

encouraged
were

students’

significant

active

pedagogical
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components being used as a mirror of global history and culture.
The teaching and learning practices of Julia not just looked good to the eyes of a researcher but
also were well resonated with students. Her social studies classroom was often vibrant with full
of energy and discussions. Students participated actively in learning. As diverse cultural, ethnic,
and religious values were respected and taught with global citizenship framework, students of
color and/or newcomers appeared not isolated rather well integrated in Julia’s social studies class.
During informal conversations with students, one revealed that Julia is one of the most popular
teachers that students looked up to and who got the most highfives from students.
The findings of this study are noteworthy in that the case of Julia and her curricular and
pedagogical practices showed how global citizenship as an overarching aim of social studies can
be realized and meaningfully delivered to students in the real world. Also, such findings imply
the important role of a knowledgeable and caring teacher in the practice of global citizenship
education in school. Data indicated that Julia’s curriculum contents and pedagogical approaches
were related to world justice-oriented global citizenship and cosmopolitanism in that the stories
and voices of traditionally marginalized non-European regions were visible, and that students were
encouraged to develop critical thinking and empathetic dispositions toward cultural heritages all
around the world. Julia avoided using textbook as a single source of teaching. Rather, a wide
range of visual texts were used to present diverse world cultural, religious, and scientific heritages
and to foster a dialogic understanding of the world.
In

the

Korean

scholarship

of

social

studies

education,

there

has

been

ample

theoretical

discussion and policy suggestions on how to define global citizenship and what it means to teach
it in social studies. Meanwhile there was not much empirical data regarding how one learns to be
one and what the roles of teachers and schools are, which caused the lack of practice-based
knowledge

and

experiments.

A

limited

number

of

schools

which

have

a

partnership

with

UNESCO, global citizenship education program has been offered as an after-school program, but
rarely incorporated in the regular school curricula and classroom teaching in most secondary
schools. Given the reality, scholars and educators of social studies were widely aware of why
global citizenship should be taught, but not necessarily sure how to teach it in an engaging and
meaningful way throughout social studies. This research sought to provide solid empirical data in
an effort to address the concern.
One of the key limitations of this study is its small sample size, thus its results are hard to
generalize. Curricular and pedagogical practices that were effective in Julia’s classroom might not
be resonating or applicable in other contexts. Mindful of the different educational environments
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between Korean and the U.S. schools, there must be multiple obstacles and contextual issues that
social studies teachers in Korea need to deal with if they use the same methods of teaching global
citizenship Julia utilized in her classroom. Given the very specific and scripted national social
studies curriculum which provides not much room for teachers to play autonomous curricular and
pedagogical decision making roles and the heavily competitive college entrance system which
provides much pressure on teachers regarding content coverage and test preparation in classrooms,
some may doubt Julia's method of teaching global citizenship through social studies is not going
to work in Korean context. On the contrary however, such concern gives educational scholars and
practitioners a clear and obvious reason to rethink whether and in what ways the curriculum
standardization
meaningful

and

global

current

college

citizenship

preparation

education

in

practices

classroom.

do

Critical

serve

as

scholars

huddles
warned

of

promoting

that

to

public

education, neoliberalism has been applied as increased standardization and accountability measures
that framed school as a task-oriented enterprise where students are forced to compete with another
to

develop

more

economically

functional

human

capital

(Sleeter,

2013).

Before

doubting

the

effectiveness of Julia's practices of promoting global citizenship in Korean high school classroom,
if and to what extent the current Korean curricular and college preparation practices support such
neoliberal ethos of global education and hinder the presence of world justice and cosmopolitan
ideas

of

global

citizenship

needs

to

be

discussed

further

in

the

future

Korean

educational

scholarship.
The other critical limitation of this research is the lack of emphasis on students’ voices and their
learning experiences in Julia’s classroom. Students’ perceptions of Julia and their own learning in
her class should have enriched the depth of the research findings, yet were portrayed in a limited
way due to the Institutional Review Board constraint.
Despite the limitations, this study using a case study research method, aimed to introduce an
exemplary case of global citizenship teaching practice in the U.S. social studies classroom, thus to
provide

implications

for

Korean

education

and

future

research.

First,

findings

of

this

study

demonstrate the significance of teacher role in teaching global citizenship. More empirical studies
need to be done to examine what curricular and pedagogical choices teachers make in classroom
and why/how they (do not) work. This study hopes to contribute to generate more research on
exemplary teachers of global education and their teaching practices in the realities of classroom.
Second, social studies scholars and teacher educators should pay closer attention to in what ways
preservice teachers should be prepared to be able to teach global citizenship and what teacher
educators are responsible for, and develop teacher education programs that suit the needs. Existing
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program, such as Global Competence Certificate program at Teachers College, Columbia University
for educators aiming to prepare students for a globally interconnected world,

can be a good

benchmark. Scholarly discussion and practical approach to what types of professional development
opportunities are required to improve inservice teachers’ teaching practices of social studies and
global citizenship education is also a much needed, yet less developed inquiry.
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국문요약

사회과에서의 세계시민교육
- 미국 고등학교 우수 교사 수업 사례 연구 -

최 윤 정 (이화여자대학교 사범대학 사회과교육과 교수)

본연구는미국고등학교사회과교사의세계시민교육모범사례를소개하고한국사회과수업에서활
용가능한세계시민교육교육과정및교수학습방법론에대한실천적시사점을제언하고자한다. 정의와
협력, 그리고 민주적가치를지향하는세계시민교육 모델에 근거한 본연구는, 질적연구방법을 통해한
학기동안교사Julia의수업을관찰하고교사와의심층면접을통해학교현장에서실천가능한세계시민
교육의모델을탐구하였다.분석결과는Julia는다음과같은다섯가지의접근법을통해세계시민교육을
실천하고있었다:(1)해석과분석으로서의세계사와문화와(Global HistoryandCultureas Interpretation
andAnalysis),(2)지역에서세계로(FromLocal toGlobal),(3)다문화에대한이해와관용,그리고존중
(Diversity, tolerance, and respect), (4) 시사문제에대한지속적관심(Stay Tuned for Current Events),
(5) 시각자료의 텍스트적 활용(Visual Texts). 이와 같은 교육과정 및 교수학습방법론적 접근법은 세계
시민교육을표면적인,따라서달성하기어려운,사회과교육의목표로치부하는것이아닌,일선교육현
장에서 학습활동을 통해 성취 가능한 실질적인 교육 내용으로 다루고 있음을 확인할 수 있었다. 특히
Julia의 수업 사례는기존의 학교교육과정 및 한국 사교육시장의 지배적인 담론을 형성해온 신자유주의
와 국가주의적 세계시민성을 넘어서 보다 협력적인 공동체로서의 세계 및 세계시민성을 강조한다는 차
원에서주요한함의를찾을수있다. 나아가본연구는Julia의수업과같은모범사례연구를실증적사례
로다룸으로써그동안이론적담론과교육과정에대한제언위주였던국내세계시민교육연구의저변을
확대하고 세계시민교육을 위한 다양한 실천적 논의에 함의를 제공하고자 한다.
주제어: 세계시민교육, 사회과교육, 해외사례연구, 질적연구, 비교교육연구

